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Bellevue University

* Bellevue, NE

* Private, non-profit,
regionally accredited

« 80+ degrees

¢ 9,000+ students

« 1900+ Master courses

« 800+ term-coded
courses run per term
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Design & Development Department
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Building In Rigor
Presentation Objectives

DEFINE

v Define the characteristics and qualities of
academic rigor in online learning.

M EASU RE v" Discuss how to use QM standards to

measure and evaluate a course’s rigor and
alignment, ensuring both are appropriate

s EVALUATE to the course level.

ik e v' Examine the role of faculty and other

REVISE : stakeholders in the revision of a quality

course.

\Trr BELLEVUE

UNIVERSITY



Our Work Until Now...

Standardize, review, Ensure proper rigor
and uvpdate our and alignment within
courses our courses
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Talking About "Toughness”

How does your institution
talk about and/or
measure course
“toughness"” or rigor?




Bellevue's POV

"[..] every course must include clear skill level expectations along with appropriate

levels of rigor and relevance (Daggat, 2005) [...]. Moreover, students must be
presented with curriculum that provides “enduring understandings” (Howard, 2007),

providing transferable knowledge that will remain with them far beyond the

completion of their college coursework.”
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Daggat, W. R. (2005, September). Achieving academic excellence through rigor and relevance. International Center for Excellence in Education.

Howard, J. (2007, Summer). Curriculum development. Center for the Advancement of Teaching and Learning.
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Tools to Measure Academic Rigor

BLOOM's TAXONOMY PYRAMID

QUALITY MATTERS
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QM and Rigor
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Leveling Guide

Introductory, Application of

Course Description

ocall facts nowledge

Lower-level S— Higher-level

) Objectives & ,

Bloom’s Bloom’s
Highly- Scholarly or

structured _M creative

assignments

products
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Rigor Course Rubric

V Getting Started p'__| Course Design

@

Assignment Clarity m Workload & Level




Evaluation of Rigor




Case Study Intro

6635

s ° Course-level: Advanced
am  Undergraduate AND Graduate

« Stakeholders: Program Director,
instructors, instructional designer, and
ID director

@ » Topic: Global Brand Marketing 463 /




Managing Cross-level Courses

How many of you have
developed a cross-level

course or migrated content
between two courses with
varying levels?




3 Blocks of Rigor
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Objectives & Course Level




3 Blocks of Rigor

How do you create o ,,
objectives for OBIECTIVES
cross-leveled =

courses?




Case Study: Objectives

"see if a higher-level verb may be more suited for the level of the
course and better reflect the assignment.”
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Assessments & Course Level
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3 Blocks of Rigor

How do you create NG B
assessments for ASSESSMENT

R
0

Cross-

leveled courses?




Case Study: Assessments

“Graduate students don’t seem to be
required to do very much more work
than undergraduate students”

"Consider using some of the wording
from the objectives to rewrite the
discussion board questions”




Content & Course Level
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3 Blocks of Rigor

How do you select o B
content for cross- = CONTENT
leveled courses? [ [




Case Study: Content




The Final Piece: Revision

S

REVISE




Progress Is Progress

Changes made... Changes to make...

d Re-examination of course and
module objectives (undergrad

V g and grad).

O Content changes to support
Assessment  Syllabi updates both levels of student.

updates

O Further assessment changes to
capture learning at both levels.




Potential Barriers or Opportunities

» May instigate larger, program-wide
revisions.

Collaborating with stakeholders.

ID or development support needed.

Awareness pushes development.

Y YV V







Resources

» Course Leveling/Rigor Review

» Course Leveling Rubric



https://content.bellevue.edu/bellevue/dd/QM2022/course-leveling-review-QM.pdf
https://content.bellevue.edu/_resources/operations/course-leveling-guidelines.pdf
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